QUALITY OF TEACHING AND VISIBILITY OF HIGHER EDUCATION INSTITUTIONS IN UGANDA: A CASE OF KYAMBOGO UNIVERSITY

BY

ANGWERI FREDERICK

14/MHEMA/3/OO4

A RESEARCH REPORT SUBMITTED TO SCHOOL OF MANAGEMENT SCIENCE

IN PARTIAL FULFILLMENT OF THE REQUIREMENT FOR THE

AWARD OF DEGREE OF MASTERS IN HIGHER EDUCATION

MANAGEMENT AND ADMINISTRATION OF

UGANDA MANAGEMENT INSTITUTE

FEBRUARY, 2019
DECLARATION
I, Angweri Frederick hereby declare that this report is my original work and has not been submitted to any Higher Education Institution for any award except in instances where citations have been made and referenced.
Signed: _____________________________Date:__________________________________

Fredrick Angweri
14/MHEMA/3/004

​​​
APPROVAL

This study is titled: “Quality of Teaching and Visibility of Higher Education Institutions in Uganda” A Case of Kyambogo University has been done under our close supervision and submitted for examination as Institute Supervisors.

Signed: _____________________________Date:__________________________________
Rev. Fr. Dr. Dan Oryema

Supervisor

Signed: _____________________________Date:__________________________________

Dr. Proscovia Namubiru Ssentamu

Supervisor

DEDICATION

I dedicate this dissertation to all people who had a stake in my study especially my wife Dorine who supported me morally and financially; the children who could at some point miss school when I would be required to pay fees at Uganda Management Institute, Kampala and the beloved children of God and friends who prayed for me to succeed amidst challenges that were majorly financial and I continued to see His mightiest hand. With God the sky shall be the limit.
ACKNOWLEDGEMENT

With much honour and gratification, I acknowledge the contribution of my Supervisors Namely Rev. Fr. Dr. Dan Oryema and Dr. Proscovia Namubiru the seasoned and experienced staff of Uganda Management Institute for the scholarly guidance they rendered to me towards the completion of this study. Thank you very much.
I am also indebted with the contributions and co-operation made by KYU staff and students for their willingness to provide the valuable information during my study. Without their cooperation and sparing time, this study would not have been realized.

 I should also deeply thank all my lecturers at UMI who labored to equip me with both theoretical, conceptual, contextual, historical perspectives and of all practical skills required in research. Indeed, they laid foundations for other chapters. Same appreciation goes to my classmates to encourage me to complete this study.

Finally, I also thank my College, Loro Core Primary Teachers’ College for being patient with me and above all LACCODEF-Child-Fund affiliate field staff for the countless support.

I remain yours at all time.
TABLE OF CONTENTS

iDECLARATION


iiAPPROVAL


iiiDEDICATION


ivACKNOWLEDGEMENT


vTABLE OF CONTENTS


ixLIST OF TABLES


xLIST OF FIGURES


xiLIST OF ACRONYMS


xiiABSTRACT


1CHAPTER ONE


1INTRODUCTION


11.1 Introduction


11.2. Background of the study


21.2.1 Historical Perspective


31.2.2. Theoretical perspective


41.2.3 Conceptual perspective


51.2.4 Contextual perspective


51.3 Problem statement


61.4. Purpose of the study


61.5 Specific objectives


71.6 Research questions


71.7 Research hypotheses


81.8 Conceptual framework


91.9 Significance of the study


101.10 Justification of the study


101.11 Scope of the study


101.11.1 Content scope


111.11.2 Geographic scope


111.11.3 Time scope


111.12 Operational definitions


12CHAPTER TWO


12LITERATURE REVIEW


122.1 Introduction


122.2 Theoretical review


132.4 Quality of Teaching and Visibility of Higher Education


142.4.1 Course design and Visibility of Higher Education Institutions


142.4.2 Learning Environment and Visibility of Higher Education Institutions


152.4.3 Assessment and Visibility of Higher Education Institutions


162. 5 Summary of the literature review


18CHAPTER THREE


18RESEARCH METHODOLOGY


183.0 Introduction


183.1 Research design


183.4 Sample size and selection


193.5 Sampling technique and procedure


193.5.1 Sampling technique


203.6 Data collection method


203.6.1 Questionnaire survey


203.6.2 Interview


213.6.3 Observation


213.6.4 Documentary review


213.7 Data collection instruments


213.7.1 Questionnaires


223.7.2 Interview guide


223.7.5 Observation check list


233.8. Validity and Reliability


233.8.1 Validity


243.8.2 Reliability


253.9 Procedure of data collection


253.10 Data analysis


253.10.1 Quantitative data analysis


253.10.2 Qualitative data analysis


263.11 Measurement of variable


263.12 Ethical considerations


28CHAPTER FOUR


28PRESENTATION, ANALYSIS AND INTERPRETATION OF FINDINGS


284.1 Introduction


284.2 Response rate


284.3 Demographic characteristics


294.3.1 Faculty to which respondent is attached


294.3.2 Gender of the respondents


304.3.3 Year of study


304.4 Empirical findings on quality of teaching and visibility of High Education Institutions


314.4.1 Research question one: To what extent does course design influence visibility of HEIs?


344.4.1.1 Pearson correlation results for course design and visibility of HEI


344.4.1.2 Linear regression results for course design and visibility of HEIs


354.4.2 To what extent does learning environment influence on the visibility of HEIs?


384.4.2.1 Pearson correlation results for Learning Environment and visibility of HEIs


384.4.2.2 Linear regression results for Learning Environment and HEIs


394.4.3 To what extent does assessment influence the visibility of HEIs?


424.4.3.1 Pearson correlation results for assessment and visibility of HEIs


424.4.3.2 Linear regression results for assessment and visibility of HEIs


44CHAPTER FIVE


44SUMMARY, DISCUSSION, RECOMMENDATIONS AND CONCLUSIONS


445.0 Introduction


445.1 Summary


445.1.1 Course design and the visibility of Higher Education Institutions


445.1.2 Learning environment and the visibility of Higher Education Institutions


445.1.3 Assessment and the visibility of Higher Education Institutions


455.2 Discussion


455.2.1 Course design and the visibility of Higher Education Institutions


475.2.2 Learning environment and the visibility of Higher Education Institutions


495.2.3 Assessment and the visibility of Higher Education Institutions


505.3 Conclusion


505.3.1 Course design and the visibility of Higher Education Institutions


515.3.2 Learning environment and the visibility of Higher Education Institutions


515.3.3 Assessment and the visibility of Higher Education Institutions


525.3.4 Contribution to knowledge


525.3.5 Implication for the theory


535.3.6 Implication for policy and practice


535.4 Recommendations of the study


535.4.1 Course design and the visibility of Higher Education Institutions


545.4.2 Learning environment and the visibility of Higher Education Institutions


555.4.3 Assessment and the visibility of Higher Education Institutions


555.5 Limitations of the study


565.5 Areas for further study


57REFERANCE


iAppendix 1.1 QUESTIONNAIRES


iApendix1.2  OBSERVATION CHECK LIST


vAppendix 1.3 INTERVIEW GUIDE


iAppendix 1.4 DOCUMENTARY REVIEW GUIDE




LIST OF TABLES

Table 3.1: Population, Sample size and techniques
19 

Table 3.2: Validity results
22 

Table 3.3: Reliability results
24 

Table 4.1: Response rate
28 

Table 4.2: Faculty
29 

Table 4.3: Year of study
30 

Table 4.4: Course design responses
31 

Table 4.5: Pearson correlation results for course design
34 

Table 4.6: Linear regression results for course design
34
Table 4.7: Learning Environment responses
35 

Table 4.8: Pearson correlation results for learning environment
38 

Table 4.9: Linear regression results for learning environment
39
Table 4.10: Assessment responses
39 

Table 4.11: Pearson correlation results for course design
42 

Table 4.12: Linear regression results for course design
43
LIST OF FIGURES

Figure 1.1: Showing relationship quality teaching learning & HEI
28 

Figure 4.1: Gender of respondents
29 

LIST OF ACRONYMS

GOU


-
Government of Uganda
HEI


-
Higher Education Institution

NCHE


-
National Council for Higher Education


NORAD

-
Norwegian Agency for Development Cooperation 

NW


-
North West

OCT


-
October

OECD


-
Organization of Economic Cooperation Development




Organization

UNESCO

-
United Nations for Education & Scientific Cultural 

ABSTRACT

The study investigated the extent to which quality of teaching influences the visibility of Higher Education Institutions (HEIs) in Uganda, using KYU and a case study. The study focused on the following objectives; to establish the degree in which course design influences the visibility of HEIs; to assess how the learning environment influences the visibility of Higher Education Institutions and to examine how assessment influences the visibility of Higher Education Institutions. The study used a cross-sectional design supplemented with qualitative and quantitative approaches. The study population was 353 and 163 students and KYU respondents made the sample. The questionnaire, interview guide, observation checklist and documentary review checklist were the tools used. A response rate of 74% (120/163 x100%) was obtained. Key findings revealed a positive relationship between course design and visibility revealed by 64% variance of HEIs at KYU while 36% was attributed to other factors not studied. The learning environment showed negative correlation (-.618**) i.e. latrines and toilets filthy, inadequate facilities affect visibility of Kyambogo. On the other hand, the relationship between assessment and visibility explained up to 35% variance however 65 was attributed to other factors. The study concluded that courses be appropriately designed to suit the needs of learners; emphasize classroom experiences to practical field experiences; conform to university/departmental timetables and start on time; embrace technological innovations to excel academically. Poor infrastructure for instance lecture theatres, offices, learning space among others would deter visibility of HEIs while having poor facilities and in bad state compromises quality of teaching. Restricted access to Internet and other e-resources stall learning as its good to prioritize evaluating lecturers at every end of course unit while conducting lessons based on lessons plans simplifies learning and use of the feedback improves release of course work assignments, examinations results, testimonials, transcripts and certificates among others. The study recommended for budgeting for the purchase and installation of teaching technologies; constantly engage alumni students; organize and conduct course development tailored made trainings; lobby for more foreign funding; outsource cleaning services; comply and use disciplinary action based on University rules and regulations.
CHAPTER ONE

INTRODUCTION

1.1 Introduction

Quality of teaching in Higher Education Institutions (HEIs) is confronted with a lot of challenges in this 21st Century (Goldstein, Futhey, Luce & Smith 2006). Issues such as; the changing higher education landscape, demographics and employer needs, globalization, increased demand for accountability, call for immediate improvements in the quality of education (Altbach, 2006; Nkata, 2004; Wabudeya, 2004). Maintaining expectations for, making teaching process interactive as supported by research and community service would make HEIs comparable, transferrable and competitive (Bologna:1999, Fair GoTeam, 2006; Taylor-Moore, 2004). Teaching the key driver in HEIs should impart high level of skills, knowledge and values to learners. The content according to Ssentamu (UMI 2014, 2010) should be relevant, well designed and its process made rigorous by the teacher. Consider continuous improvement of the learning environment to make it more conducive for students’ learning. Assessment of students’ progress should be monitored right from admission, stay and exit. Strategy for giving out assessment results be transparent, equitable and timely, Biggs, (1999). This study examined the extent to which quality teaching-learning influenced the visibility of Higher Education Institutions in Uganda.

1.2. Background of the study

Under the background of this study, the researcher has attempted to address the historical, theoretical, conceptual and contextual underpinnings of quality of teaching and the visibility of higher education institutions.
1.2.1 Historical Perspective

In order to create conditions where Higher education would be competitive and its system comparable global knowledge environment(Fatima,2014), degree awarding institutions ensured the delivery of quality academic programmes as well as provision of sufficient and high caliber facilities in addition to a holistic learning environment (Heather, Steve & Marshall, 2009).

Higher Education institutions ‘attempt to provide Quality of teaching can be traced at post-independence when Higher education was seen as, a business that everyone benefited from” people acquired knowledge, skills and values through fair access to education facilities, other support services. Higher education leveraged these through teaching, research and community engagements to accelerate the continent’s development (Mamdani, 2007; Musaazi, 2006)

Around the 1970s and late 1980s dimensions for quality of teaching in African higher education institutions were challenged and the subsequent structural adjustment was under taken by many African governments (UNESCO, 2004). The reforms undertaken led to gross underfunding of Higher Education. HEIs were to fund most of their activities which include teaching, research, infrastructure development, staff remunerations, and facilities as a result, there was drumstick decline in Government allocation of finances towards HEIs. Education moved from Elite to mass, from nonprofit to profit, from public to private (Wanambi, 2004, Muvawala, 2003, Makubuya, 2000). Higher education institutions responded by admitting greater number of students against the existing facilities, infrastructures and staff.

 Similarly, by the end of 20th century to date, Uganda has experienced remarkable establishment of higher education institutions that are public (Mbarara University of Science and Technology, Uganda Management Institute, Kyambogo University Gulu University, Lira University, Muni University, Busitema University Within and outside the capital, Kampala, as well as the rapid expansion of those that are private (National Council for Higher Education, 2010). To mention but a few; The Islamic University in Uganda, Uganda Christian University, All Saints University-Lango, Nkozi University, Bugema University. Enrolments too have shot up; for example, in the year 2000, students’ enrolment was at 54,000 and in 2007 the enrolment rose to 137,190 students (Uganda Ministry of Education and Sports 2008) and as a result, issues of quality teaching and learning, research output, information communication technology among others have taken the centre stage of global discussion in this 21st Century (Cutright, Fossey & Niwagaba, 2008).

1.2.2. Theoretical perspective

Two theories were adopted to underpin this study; The “Transformational Learning of Mezirow”, (1981, 1994, and 1997) adopted to provide explanations to Quality Teaching and Learning and the Visibility of Higher Education Institutions assumes that, Quality Teaching and Learning should have a very great influence in the learner and affect a great number of things in HEIs, especially those that transform eventually affecting the learner's subsequent experiences (Clark, 1993). The role Higher Education practitioners are therefore to establish a supportive campus environment and to build rapport and or dual relationship among the participants (Taylor, 1998). 
On the other hand, the “Social Cognitive Theory” adopted asserts; people learn from observing others in their social environments, Bandura, (1977). It asserts that more learning takes place when students are able to see and or practice multiple models of tasks during learning process, when self-efficacy is promoted and when students have access to tutoring and mentoring during the time of stay in Higher Education Institution (Schunk, 2012). The ‘Theory’ posited emphasizes that teaching and learning should focus on behavioral, environmental and personal factors. Therefore, if Higher Education Institution must be ‘Visible,’ that is, attract general attention of the public and stakeholders’ support, (Association of American Colleges and Universities, NW, Washington, 1999) the implication of social cognitive theory for HEIs would call for; establishment of an environment that has characteristic culture of spirit of excellence, multifaceted programs, designs the curriculum that engages, relevant, equip young people with the values, insights and skills to lead their own lives. HEIs practitioners model appropriate behavior and motivate knowing very well that those good or bad models would be demonstrated.

1.2.3 Conceptual perspective

In Higher Education, according to Webbstock (1999) “Quality of teaching” is a type of teaching that correlates with the Educational Institution’s Mission Statement; it involves well designed; content that is rigorous, integrated and relevant that helps students develop knowledge, life skills and values and required capabilities in the world of work. (Ssentamu, 2014). “Quality of Teaching” involves the establishment of Quality Teaching/Learning Environments. Such environments are safe, secure, and hygienic, has adequate facilities aligned with assessments, inclusive and everyone is proud of (Fouts, 2000). 

The visibility of higher education institutions” dependence on the quality of teaching includes; the quality of graduates, customer satisfaction, recognition, coherence, service to the community, number of networks and collaborations, progression, progression, capacity to attract support, considering diversity, participation, level of exchange program, citations, completion of tasks, international standing, offerings, and at higher levels of academic administration; hospitable campus climate; having sense of community, collegiality and  respect among others (Association of American Colleges and Universities, NW, Washington, 1999).
1.2.4 Contextual perspective

Kyambogo University, a merger of former sister Institutions, namely; Uganda Polytechnic of Kyambogo, institute of Teacher Education, and the Uganda Institute of Special Needs Education in 2003 (Musisi, 2013), have been protested against by students, lecturers and the community due to its failure to leverage higher education quality assurance frame work. There is competition for resources rather than advancement of knowledge (New Vision, Oct 30, 2013; NCHE, 2011) teaching staff few beside being under-qualified to teach in the university, delayed payments of allowances, facilities do not meet the growing population, pending court cases, sewerage systems stressed, dilapidated buildings having asbestos roofs known for causing health hazards and yet for an institution to be visible there should be elements of; customer satisfaction, recognition, coherence, recognitions in terms of teaching scholarships, completion of task, collaborations, publications, exchange programs (Daily Monitor 6th, 2015). Consequently, this alarming state severely impinges on the process of nurturing students with the attributes to the country’s productivity economically, socially and politically (Kasozi, 2003; Mamdani, 2007). It is on these contextual underpinnings that the study investigated the relationship between quality of teaching and the visibility of Higher Education Institutions.
1.3 Problem statement

Research has found a high correlation between creating a good teaching and learning atmosphere and the visibility of higher education institutions globally, regionally and nationally (Fabrice & Soleine OECD, 2007/8).  In a bid to enhance its visibility through promotion of quality teaching  Kyambogo University has installed a wireless internet connection to expedite research and other online service delivery (New Vision Nov. 16th2015). It has partnered to run a joint Master of Vocational Pedagogy funded by NORHEAD with the Oslo and Akershus University College of Applied Sciences (HiOA), (Kyambogo University, 2008), the University approved the financial policy that emphasizes funding of teaching scholarship and research besides having diploma programs offered externally in the Primary Teachers Colleges in Uganda. There is plan to set computer resource centres in all the faculties and construct modern Lecture Rooms using funds acquired through African Development Bank (AfDBV HEST) and from the Norwegian Government (The Observer-Nakabugo Jan, 2015)
Despite all these, Kyambogo has faced several strikes and resistance by both students and staff partly attributed to absenteeism most by Academics, poor remuneration, disputed results, few chairs and tables, dilapidated lecture rooms of 1950s, substandard meals, messy and unhygienic toilets, lack of advancement of knowledge (GOU, 2015a, Monitor 6th OCT 2015; New Vision Oct, 2017). Strikes and resistance aside, there are implications such as abrupt closure of the University, extension of the semester or course duration at the expense of parents/guardians, dissatisfaction by parents, students and the public, up hazard curriculum coverage, incompetent graduates to the labour market, limited career growth. To this end, it is envisaged that if Kyambogo University did not respond to issues of quality teaching and learning, it would continue to lose its visibility and with a long run expected to affect its recognition in the quality league table hence remaining invisible in the global knowledge economy.it is against this background that the study examined the influence of quality teaching and learning on visibility of HEIs
1.4. Purpose of the study

The study investigated the extent to which quality of teaching influences the visibility of Higher Education Institutions
1.5 Specific objectives

1. To establish the degree in which course design influences the visibility of KYU
2. To assess the influence of learning environment on visibility of Kyambogo University
3. To examine how assessment influences the visibility of Kyambogo University
1.6 Research questions

1. To what extent does course design influence the visibility of KYU?

2. To what extent does learning environment influence the visibility of KYU
3. To what extent does assessment influence the visibility of KYU?

1.7 Research hypotheses

It was hypothesized that:
1. The course design has a significant influence on visibility of Higher Education Institutions.

2. The learning environment has significant influence on visibility of Higher Education Institutions.

3. Assessment has significant influence on visibility of Higher Education Institutions.

1.8 Conceptual framework

The independent variable is quality of teaching - the variable of primary interest in which variance is explained by the dependent variable of Higher Education Institutions visibility. The relationship between quality teaching and learning and Higher Education Institutions’ visibility is therefore shown in Figure 1.1 below.
Adopted from OECD (2008), Teaching and Learning Quality Indicators in Australian Universities

Figure 1.1: Showing the relationship between Quality Teaching-Learning and Higher Education Institutions’ Visibility
The conceptual framework in figure 1.1 adopted above explains the relationship between quality of teaching and the visibility of Higher Education Institutions where the dimensions used to explain the independent variables i.e. quality of teaching include; the course design, learning environment,  and assessment all significantly affecting the visibility (Dependent variable) of Higher Education Institutions to yield quality of graduates, academic programs, coherence,  number of students registered, number of networks and collaborations, university-community engagements, satisfaction, recognition, progression and service to the community
1.9 Significance of the study

The study can improve on his personal attributes (oral and written presentations) research skills, analytical skills conceptual skills. It guides the Teaching Fraternity in ensuring that teaching is centered on adequate development of content, while its relevance and making its process rigorous coupled with assessment for every course designed such that graduates demonstrate high level of knowledge, skills and competence. They also consider improving on the learning environment that promotes self-studies, research.

To higher education managers, it acts as an eye opener in ensuring consideration for putting teaching and learning, with research in the strategic plan of the institutions and conditionally project in the master budget in areas of facilities, infrastructure, teaching scholarships and professional development and exchange program. 

Furthermore, Curriculum Designers can use the recommendations as basis for causing curriculum reforms and innovations to suit the needs and aspiration of the technological and quality driven society.

It can also guide the Ministry of Education and Sport in Policy Formulation on issues regarding revising substantial increments in budgetary allocation to higher education in areas of facilities, infrastructure, teaching scholarships and professional development.
The Quality Regulatory Body can be informed on current practices against the set quality assurance frame work on areas quality improvement in higher education and thereafter take immediate actions to the possible threats and for other researchers to use the findings as a source of relevant literature to support their topics under study.

1.10 Justification of the study

Quality of teaching requires variety of approaches which must look into all parts of the Higher education institution (Biggs, 2003). It is primarily about having spirit of excellence in all learning and teaching processes and also recognizes that all students (Sandall & Gail 2010) have learning needs that should carefully be nurtured. Articles published on Ugandan New Vision (6th Oct, 2015) students of Kyambogo University have repeatedly protested against issues affecting their studies (Lecturers fail to turn up for lectures, lack of furniture, filthy toilets). Inspector General of Government and NCHE Reports (2010, 2011, 2013, 2014 and 2015) add facility mismatch, understaffing, power struggle and competition for resources at the expense of students’ learning. 
Higher education core mission is to disseminate Knowledge, skills and values through teaching, research and community service. It is then, feared that if quality issues are not addressed, quality of teaching and learning will be compromised hence affecting the visibility of once glorified institution. This therefore justified need for the study to be conducted to investigate the extent to which quality teaching-learning affected the visibility of Higher Education Institutions.

1.11 Scope of the study

1.11.1 Content scope

The research investigated the extent to which quality of teaching influenced the visibility of Higher Education Institutions. The dimensions under this included course design (content, relevance, mode of delivery, rigor and relevance), environment (facilities, infrastructures, hygiene) and assessment (formative, summative and feedback).

1.11.2 Geographic scope

The study was conducted at Kyambogo University, Kampala. The Institution is located in the East of Central region of Uganda, a country located in the eastern part of Africa, Nakawa Division, and 8 Kilometers from the City centre through Jinja road off Banda to the campus.

1.11.3 Time scope

This research conducted gathered the information within the period of 2015/16 and 2017/18 academic years of Kyambogo University
1.12 Operational definitions of terms and concepts
In this study, following terms and concepts refer to;

Assessment: processes such as examinations or course work through which a learner's achievements are measured (Black & William, 1998).
Coherence: The course design, whose content is well organized, relevant, integrated and purposefully designed mode of delivery to facilitate learning
Higher Education Visibility: institutions’ capacity to attract better stakeholder support, Consider diversity, level of participation, number of collaborations and networks, progression, coherence, customer satisfactions, representation of the marginalized group in many fields of study.
Learning environment: refers to the diverse physical locations, contexts, and cultures in which students learn.

Quality of Teaching: It is concerned about effective design of content to be taught, variety interactive methods, providing feedback, and effective assessment and well modified learning environments.

CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

In this chapter the researcher focused on the theoretical, conceptual and the actual literature underpinning Quality Teaching-Learning and visibility of Higher Education Institution.

2.2 Theoretical review

Two theories were adopted to underpin this study; “The Transformational Learning Theory” of Mezirow, (1981, 1994, and 1997) adopted to provide explanations to Quality of Teaching and the Visibility of Higher Education Institutions assumes that, “Quality Teaching and Learning” should have a very great influence in the learner and affect a great number of things in Higher education institutions, especially those that transform eventually  affecting  the learner's subsequent experiences (Clark, 1993). The role Higher Education practitioners are therefore to establish a supportive campus environment and to build rapport and or dual relationship among the participants (Taylor, 1998).  
On the other hand the “Social Cognitive Theory” adopted asserts; people learn from observing others in their social environments, Bandura, (1977). It asserts that more learning takes place when students are able to see and or practice multiple models of tasks during learning process, when self-efficacy is promoted and when students have access to tutoring and mentoring during the time of stay in Higher Education Institution (Schunk, 2012). The ‘Theory’ posited emphasizes that teaching and learning should focus on behavioral, environmental and personal factors. Therefore, if Higher Education Institutions must be ‘Visible,’ i.e. attract general attention of the public and stakeholders’ support, (Association of American Colleges and Universities, NW, Washington, 1999) the implication of social cognitive theory for HEIs would call for; establishment of an environment that has characteristic culture of spirit of excellence, multifaceted programs, designs the curriculum that engages, relevant, equip young people with the values, insights and skills to lead their own lives. HEIs practitioners model appropriate behavior and motivate knowing very well that those good or bad models would be demonstrated. In higher education, according to Webbstock (1999), quality of teaching is a type of teaching that correlates with the educational institution’s mission statement. Quality of teaching involves content that is rigorous, integrated and relevant. It involves the establishment of environments and relationships that are supportive, inclusive and ‘owned’ by teachers and students (Teaching and Learning for Quality, 2007, Fouts 2003). According to Heather, Ketteridge and Marshall (2003) indicators of quality teaching and learning include the quality of graduates, access to educational facilities, quality of the teaching and learning environment, periodic assessment of institutional programmes, satisfactions by staff, parents and students Learning. One can infer from this statement that teaching should not be done forcibly, the environment should be conducive with required facilities and allowing feedback by students. The absence of the quality teaching and learning underpinnings discussed are premised to be what could have affected the visibility of Higher Education Institutions.

The dependent variable, “Higher Education Institutions’ Visibility” according to Association of American Colleges and Universities, NW, Washington, (1999) is the institutions’ capacity to attract support, considering diversity, participation,  level of exchange program, publications, networks and collaborations, citation, completion of tasks, international standing, offerings, and at higher levels of academic administration; hospitable campus climate; having sense of community, collegiality and  respect among others.

2.4 Quality of Teaching and Visibility of Higher Education

The direct contribution of higher education to the knowledge economies and knowledge societies through quality teaching is conceptualized as teaching where emphases are put on key graduate attributes(skills, knowledge, competences), content (design, relevance, rigor, integration) teaching and learning environment (facilities, in structures) including assessment of the input-process-output-outcomes indicators which has been brought to the fore in policy, and consequently coupled with the research agenda (Bologna Process, 1999; UNESCO,1998) What is higher or visible about higher education is the personal relationship that students develop with disciplinary and professional knowledge, the capabilities, the collaboration, Satisfaction, recognition, ability to meet the deadlines, attendance and engagement of both staff and students in the exchange program. These input-process-output-outcomes are the ones which provide the transformative (Mezirow, 1981, 1994, and 1997) and visibility aspects of higher education that is highly valued by students, governments, industries and societies (Ashwin, 2015, 2009; Schmoker, 2006; Bloom, Martinez & Martinez, 1999; 1984; Black &William, 1998).

2.4.1 Course design and Visibility of Higher Education Institutions

Quality of teaching involves course design whose content; is well structured, rigorous, integrated and relevant. Content of high intellectual quality helps students develop stronger critical and creative thinking capabilities (Webbstock (1999); Ssentamu, (2014)).
Quality of teaching integrates content, courses making clear links among disciplines and bringing forward real life issues. Students must be put in the centre while focusing on holistic engagement. Boud. (2009); higher education institutions of Uganda are challenged because of quality issues, New Vision (Oct 2017) for instance, lecturers fail to turn up for lectures, abrupt closure of the university, the year of studies is extended, up hazard curriculum coverage have been cited the literature hence affecting its rigor, design and relevance and nothing much has been done to respond to issue of quality contend (GOU, 2015a, Monitor 6th OCT 2015, NCHE Report, 2011).

2.4.2 Learning Environment and Visibility of Higher Education Institutions

The teaching and the learning environment according to this research is conceptualized as availability and condition of educational facilities (libraries, text books, computers, projectors, laboratory equipment, and internet), the infrastructures (well-furnished lecture rooms &offices, washrooms) and routine maintenance required for enhancing teaching and learning. Research carried out saw that student learning depends on a complex of influences from the whole teaching-learning environment (Global partnership in Education/World Bank (2015) and UNESCO (1998). 
The role of the teacher or higher education manager is to establish an environment characterized by trust and care, and to facilitate sensitive relationships among the participants (Taylor, 1998). The researcher contended with these scholars but what else can higher education institutions do in order to create supportive teaching and learning environment that would induce a far-reaching change in the learner than other kinds of learning? especially learning experiences which shape the learner and produce a significant impact that would be visible, and or a paradigm shift, which affects the learner's subsequent experiences is one of the grounds this study has been underpinned theoretically (Mezirow, 1981, 1994, and 1997). This means that Higher Education Institutions must attempt to raise the level of the learning environment for better public image nationally, internationally and globally. 

Despite all these, NCHE Report (2011) and 2015a, monitor 6th Oct (2015) Higher Educations’ Institution have persistently experienced strikes attributed to; hygiene and sanitation (filthy toilets, wastes disposal, untidiness) facilities mismatch, and infrastructure issues e.g. dilapidated lecture rooms, lecturers’ quarters turned into offices, departments, schools of post graduates and lecture rooms to mention. These gaps cited in the literature about the teaching and learning environment is what the researcher intends to investigate in order to establish the extent to which it affects the visibility of Higher Education Institutions.
2.4.3 Assessment and Visibility of Higher Education Institutions

The controversial debates in contemporary higher education are revolving around the question of how institutional performance could be assessed, including standardized evidence to demonstrate teaching and learning process (Webb, Shavelson & Steedle, 2012).  Higher Education Institutions’ overall cycle of student assessment (from the design and declaration of assessment tasks, to the evaluation and reporting of student achievement) should not only guide student approaches to study and provide students with feedback on their progress, but also must determine their readiness to proceed to the next level of study. 
According to Baartman et al. (2007: 114) the whole process should be student-centred, judge their ‘fitness to practice’ and ultimately protect and guarantee academic standards. These purposes of assessment (Boud, 2000; Dochy, Segers &Dierick, 2002; Allal& Lopez, 2005) are often loosely placed in two categories; developmental and judgmental (‘summative). Quality can only be measured through progressive documentation of students’ progress and giving immediate feedback something that appears challenging in higher education institutions. How higher education institutions are conducting assessment is something that needs to be investigated. Why should students protest their results and shun lectures of Kyambogo University (New vision, 6 Oct, 2015) for not being effective in teaching and learning? Does it mean that students do not participate in end of module evaluation as required by quality assurance standards? This is something that the researcher intends to investigate and conclude whether assessment impacts on the visibility of Higher Education Institutions.

2. 5 Summary of the literature review
As supported by the theoretical, the conceptual elements in relation with other scholars, quality of teaching coupled with research and community service is something that has attracted global attention in this 21st Century (Bologna 1999). This has come about as a result of serous demand for accountability by parents and students and the employer demands for graduates that are highly skilled, knowledgeable as well as competent and have positive attitudes with various capabilities. 
Persistent strikes and resistance in Kyambogo University on issues that affect its visibility as discussed in the literature clearly show that something has to be done to improve the quality of teaching in areas like content, learning environment, and assessment (GOU, 2015). And as for; this research is intended to assess the extent to which quality teaching and learning influence the visibility of higher education institutions. Where under independent variable the researcher considered namely content on the programme, learning environment and assessment while the dependent variable for the study entailed quality of graduates, number of academic programs, coherences, recognition, support, diversity coherence, customer satisfactions, motivation, number of collaborations, number of community engagements, service to the community, the indicators of Higher Education visibility.
CHAPTER THREE

RESEARCH METHODOLOGY

3.0 Introduction

This chapter presents the techniques and procedures during the study. The section includes; research design, sampling design, data collection instruments, analysis of the variable of the study, measurement of the study and data collection procedures.

3.1 Research design

The study employed a cross sectional survey design to permit collection of data for generalization of the findings (Borg & Gall, 1996). The quantitative data collected helped the researcher to adequately describe, distribute variables statistically and or numerically. For the qualitative data collection procedure, the researcher used the observation, documentary review, questionnaire and the interview guide in order to get detailed information on the given phenomena-hence establishing patterns, trends and relationship among independent and dependent variables (Mugenda & Mugenda, 1999).

3.3. Population of the study
 It entailed students who were in second year of Bachelor of Arts with Education, final year of Bachelor of Teacher Education and Bachelor of Education degrees, the guild council, lecturers, non-academic, Heads of Departments and top management of the KYU (Sekaran, 2000)

3.4 Sample size and selection
The study had respondents selected from a population of 353 participants who included students, lectures, departmental heads, top management, security personnel and support staff. A sample size of 163 respondents was selected. The sampling size opted for guaranteed confidence and provided the accurate characteristic of the population. The Table below shows categories of respondents that the researcher used to provide data

Table 3.1: Accessible population, sample size and sampling techniques
	Category of  respondents
	Classification of respondents
	Accessible

population
	Sample

size
	Sampling

technique

	
	
	
	
	

	Top Management
	VC, DVC, Academic registrar 
	     6
	6
	Purposive

	
	Deputy HRM, Dean of students
	
	
	

	
	University Council Rep
	
	
	

	
	
	
	
	

	Lecturers
	KYU staff Association
	10
	10
	Purposive

	Guild
	Guild Council Members
	5
	5
	

	
	
	
	
	

	Heads of Department
	Subject Heads
	5
	5
	Purposive

	
	Faculty Deans
	
	
	

	
	
	
	
	

	Other staff
	Non Academic Staff
	5
	5
	Purposive

	
	
	5
	5
	

	
	
	
	
	

	Students
	Bachelor in Teacher Education
	109
	44
	Simple Random

	
	Bachelor in Education
	104
	44
	

	
	Bachelor of Arts with Education
	114
	44
	

	Total 
	
	358
	163
	


Kyambogo University, Office of the academic registrar, admission division 2017/18, registration data base-e-campus system 2018
3.5 Sampling technique and procedure
The researcher derived from the Krejcei and Morgan (1970) while basing on the probability proportional to the sample size particularly for the heads of department and the security officers e.g. when 10 are sampled all become respondents. Other respondents were selected using a simple formula of persons in the strata and selection was based on Krejcie and Morgan Mathematical Table (1970) appended herein 
3.5.1 Sampling technique

The purposive and simple random sampling techniques were employed by the researcher while carrying out the study. Purposive Sampling, the most cost-effective, and least biased, the researcher relied on his personal judgments in the selection of respondents in the sample, (Sekaran, 2003). This method excluded people who are unsuitable for the study and remain with the most suitable candidates to include; Heads of departments, top management and security officers who provide justifiable information needed in the study sampling. 
The simple random sampling was used in selecting a large population (Kothari, 2004) here; equal chances were given to the respondents to participate in the study, the researcher used for the selection of students.
3.6 Data collection method
Different methods of data collection were used for quantitative and qualitative data collection. Primary data was collected using; questionnaire, observation, interview while secondary data was obtained through a review of field documents.

3.6.1 Questionnaire survey

In order to conduct in-depth research and gain firsthand information, (Amin, 2005, Creswell, 2003, Sekaran, 2003) questionnaire was administered to respondents rated on the five Likert-scale stated above to assess relationship between quality teaching and learning and the visibility of Higher Education Institutions hence increasing the reliability since many will be addressed in it. 

3.6.2 Interview

Here the researcher employed face to face interview during data collection process. Appointments were made especially with to top management to answers to issues relating quality of teaching and visibility of higher education institutions where Kyambogo was used as repetitive to provide the data. The open and closed ended questions to generate qualitative data guaranteed collecting detailed information about research questions, having full management of primary data collection process and had a chance sort issues during data collection (Boyce & Neale, 2006).  
3.6.3 Observation

The researcher intends to use observation to assess the ongoing activities within the University which include teaching and learning processes to assess the level of students’ participations, lessons as in the university teaching time table and presentations by lecturers, adequacy and maintenance of facilities and status of infrastructures and the general climate of the institution (Johnson & Christensen, 2014). The check lists were designed where the research ticked, gave additional comments and suggestion to the guide.
3.6.4 Documentary review

According to Creswell, (2003) this method authenticates research findings by providing adequate and clear information that may not be assessed using the questionnaire or interview. The researcher tracked records of assessment for selected course units of the academic year 2017/2018 quality assurance framework and bench marks of the institution for example; number of exchange programs, number of community service, progression tracking students’ participation in assessing the performance of various departments e.g. lecture preparations, students’ attendance
3.7 Data collection instruments
The researcher used the following instruments to collect both qualitative and quantitative data from students, lecturers, heads of departments, top management, and security personnel and support staff as specified in the appendices.

3.7.1 Questionnaires

In order to provide justification for quantitative research findings, researcher developed questionnaire in order to collect data from students, using both structured (Mugenda & Mugenda, 2003), semi structured unstructured questionnaires formulated from the objectives. Some other questions were also set to provide additional information for qualitative data analysis. These questionnaires captured comprehensive data as respondents tried to provide answers by ticking the five likert scale5=strongly agree, 4=agree, 3=not sure, 2 disagree and 1 for strongly disagree used to measure both independent and dependent variables (Appendix 1.1, pg. i).
3.7.2 Interview guide

An interview guide was designed which allowed the researcher to interact with the selected respondents that included the student leaders, heads of departments, top management. The interview guide had both close and open ended question set in areas like, mentioning the current practices at Kyambogo University in light of what has gone well, what has not gone well in terms of course design (content, relevance, rigor and integration), the learning environment in the area of infrastructures, facilities and hygiene and finally the mode of assessment at Kyambogo University. All in all, the guide helped the research to capture some detailed information that could or could not have been included in the questionnaire this therefore allowed comprehensive description of the prevailing situation as guided by both open and closed ended questions (Amin, 2005). (Appendix 1.3, pg. xi) 
3.7.5 Observation check list
In addition to the above, the researcher collected data using the observation check list especially on issues related to the teaching and learning environment in the areas of infrastructures (adequacy, conditions, lecture rooms and offices) hygiene and sanitation especially of the toilets, latrines considering their routine maintenance, provision of sanitary facilities and adequacy of facilities like libraries, computer services. How wastes are disposed were observed, adequacy of furniture, students’ engagements and the general campus climate in terms of commitment to providing quality teaching. This meant to help generate qualitative data to support quantitative result generated by the questionnaires (Appendix 1.2, pg. iv)
3.7.6 Documentary review checklist
The documentary review checklist was designed to capture the both the primary and secondary information on higher education institutions’ visibility. The researcher therefore used developed list of items to be reviewed for example; assessment records- course work, tests, assignments, research submissions, publications, artifacts, students’ evaluation reports, number of registered students, attendance registers, umber of collaborations, those on teaching scholarships/awards among others 
Comments and suggestions were provide for each of the aspects listed above accessed from the Human Resource Manual for the staff, lists of registered students 2015,16,17,18 in order to compare the numbers, check on the progression, those on teaching scholarships,(Amin2005) (Appendix 1.4, pg. 23)
3.8. Validity and Reliability

3.8.1 Validity

In order to ensure soundness and consistence of instruments and the authenticity of methods to be used; the instrument was developed with the help of the supervisors and discussed among other research groups to check against the ambiguity and vagueness. A simple pretest of the instruments was carried out using respondents from Uganda Management Institute besides application of Content Validity Index (CVI) calculated (Amin, 2005) as CVI= No. of items rated relevant x 100 /Total No. of items. Details are provided below
Table 3.2: Results for Validity

	Experts
	No of questions rated
	Validity values

	First Expert 
	45 divided by 55
	0.818

	Second Expert 
	42 divided by 55
	0.763

	Third Expert 
	40 divided by 55
	0.727


 Source: primary data

The validity values presented are above 0.7 as suggested by Creswell (2014) who recommends that an instrument is valid only when its index is equal or over 0.7.
3.8.2 Reliability
Under this, the researcher standardized the conditions by ensuring that external sources of variation such as boredom, fatigue are minimized to the extent possible. Triangulation was employed during the study besides designing the questionnaire in a 5 Likert scale. The principle of triangulation advocates for the use of many different sources of information on the topic as possible. Internal efficiency enhanced through application of the Cronbach Alpha co-efficient-running it on the instruments using computer program known as statistical package for social sciences (SPSS Version 20) as recommended by Bakabulindi, 2008; Amin, 2005; Sekeran, 2003). The test was administered by the researcher during the study at Kyambogo University such that it reaches acceptable reliability of co efficient of α= 0.7 for the instruments to be considered reliable therefore the analysis of the data will have guided by this formulae    
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= the variance of individual items. Results are provided below
Table 3.3: Results for reliability
	Variable name
	Reliability
	Number of questions

	Course Design 
	.942
	12

	Learning Environment 
	.777
	10

	Assessment 
	.989
	12

	Visibility of HEI
	.752
	8


 Source: Primary data

For this reason, therefore, instruments with values higher than 0.5 was considered reliable as reiterated by Sekaran, 2003 who asserts that the higher the coefficient the better the instruments but if it is greater than 0.5 then the instrument is unreliable

3.9 Procedure of data collection
As soon as the proposal was approved, the researcher got an introductory letter from the Dean-Uganda Management Institute to allow him access to research venue and proceed with data collection process. 

3.10 Data analysis

The analysis of the data took two folds that is; quantitative and qualitative data analyses

3.10.1 Quantitative data analysis
The data obtained from the field of study was organized, sorted, edited, coded and tabulated and interpreted using the SPSS approach (Statistical Package for Social Science, Vers 20) computerized programme. However, in the quantitative data analysis process the researcher adhered to the following namely the researcher managed the data by familiarizing oneself with appropriate software; log and screen logically. Variables were understood by cause and effect (independent or dependent), their measurement scales (nominal, ordinal, interval, and ratio). He statistically described and summarized the basic features of a data set through; mean). Inferentially, analyze the representative sample, looking the similarities, and differences between two groups eventually drawing conclusion beyond the immediate data
3.10.2 Qualitative data analysis
In order to promote greater understanding of not just of the existing phenomena the non-statistical method, reality about quality teaching and the visibility of Higher Education Institutions was analyzed as experienced and presented by the researcher (Amin, 2005; Mugenda &Mugenda, 2003). The researcher transcribed and organized all the data, assign codes to the first set of field notes drawn from observations, interviews, or document reviews, note personal reflections or other comments in the margin, sort and sift through the materials to identify similar phrases, relationships between variables, patterns, themes, distinct differences between subgroups, and common sequences, identify these patterns and processes, commonalities, and differences, elaborating a small set of generalizations that cover the consistencies discerned in the database,  examine those generalizations in light of a formalized body of knowledge in the form of constructs or theories 

3.11 Measurement of variable

The variables were measured by defining concepts and use of ratio to measure any two points on the scale. The developed questionnaires depicting assumed relationships between Quality of Teaching-Learning and the visibility of Higher Education Institutions in Uganda were channeled into observable and measurable aspects to enable development of an index rating of the responses (Sekaran, 2003,) as-5=strongly agree 4=agree, 3=not sure, 2=disagree, 1=strongly disagree to measure the independent and the dependent variables, respectively.

3.12 Ethical considerations
These are the concerns and dilemmas that arise over the proper way to execute research, more specifically not to create harmful conditions for the subjects of inquiry, humans, in the research process (Schurink, 2005). During the research process therefore the researcher ensured that respondents were protected and fully endorsed the Ethical Code of Kyambogo University. Using introductory letter from UMI, Permission was sought from office of the university secretary, deputy vice Chancellor-Academics, Directorate of human resource and the Academic Registrar, the researcher sought for consent from respondents and ensured confidentiality by making respondents write their initials instead of full names. The aim and objectives of the study were explained, how the findings would contribute to the development of the KYU and the procedures to be followed were clearly explained. During proposal development citations to support the problem under study were rephrased to avoid direct quotations. He ensured that the proposal and dissertation processes were subjected to anti plagiarism tests to ensure the similarity index is below 15% and for this case the similarity index   was at 13%
CHAPTER FOUR

PRESENTATION, ANALYSIS AND INTERPRETATION OF FINDINGS

4.1 Introduction

 Chapter four analyses, interprets and presents results of the study. The findings include the response rate, demographic characteristics of respondents, descriptive and inferential statistics as supported by qualitative findings. Findings of the study have been presented according to objectives of the study.

4.2 Response rate

The study involved 163 respondents where 26 respondents were interviewed and 94 answered questionnaires. 

Table 4.1: Response rate

	Instrument
	Planned

(n)
	Actual 

(n)
	Response rate (%)

	Interview
	31
	26
	83.8%

	Questionnaire
	132
	94
	71.20%

	Total 
	163
	120
	(155.00%)/2


 Source: Primary data
The response rate obtained was 74% (120/163 x100%). Amin (2005) argues that the response rate should be equal to; or above 70% in order for it to be good enough to generalize findings to the entire population. 

4.3 Demographic characteristics

This section provides bio data findings obtained using interviews and questionnaires as follows: 

4.3.1 Faculty to which respondent is attached

Respondents were asked and they provided responses about the faculty to which they were attached. The responses are provided in the Table below. 

Table 4.2: Faculty 

	 Faculty of: Education, social sciences/vocational studies
	Frequency

(n)
	Percent

(%)
	Cumulative Percent

(%)

	
	Bachelor of Education
	21
	22.3
	68.1

	
	Bachelor of Teacher Education
	43
	45.7
	45.7

	
	Bachelor of Art with Education
	30
	31.9
	100.0

	
	Total
	94
	100.0
	


Source: Primary Data
The above respondents were selected from three respective faculties mainly education, social/vocational studies. Bachelor of education had 22.3% (21) respondents while bachelor of Teacher Education 45.7% (43) and Bachelor of Arts of Art with Education had 31.9% (30) which suggests that opinions about the study were elicited from respondents being trained to engage in the delivery of quality teaching services in the Institutions of learning.
4.3.2 Gender of the respondents

The participants of the study provided responses to their gender. The responses are provided in the figure below. 
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Figure 4.1: Gender of respondents 

The figure above reveals that the female respondents dominated the study with 57, 61% and their male counter parts were 37, 39% suggests opinions obtained for the study was based on gender. Secondly, female respondents were more responsive as compared with male.
4.3.3 Year of study
The participants of the study were requested to provide their year of study. The responses that matched the year of study are provided below.
Table 4.3:  Year of study 

	Year of study
	Frequency (n)
	Percent (%)
	Cumulative Percent

	
	Year II
	94
	100.0
	100.0


 Source: Primary Data

The findings obtained revealed that all the respondents 94 (100%) which suggest that the respondents were eligible and gained enough experience to participate in the research.
4.4 Empirical findings on quality of teaching and visibility of High Education Institutions

This section presents findings on quality of teaching and visibility of Higher Education Institutions. For descriptive statistics, results are presented using frequencies, percentages and mean scores. Key: SA and A represents respondents who agreed, NS is not grouped while SD and D that represents respondents who disagreed. For the mean score above three (>3) reveals agree and the score above three (< 3) reveal disagree. Further inferential statistics correlation was used to determine the relationship between the variables. The regression technique was used to determine whether the IV predicted changes in DV. Qualitative data from the interviews, documents reviewed are triangulated with numeric data from the questionnaires. Empirical findings are presented in line with the objectives underpinned by the research.
4.4.1 Research question one: What is the influence of course design on visibility of KYU?
To what extent does course design impact on the visibility of Higher Education Institutions?

Course design was measured using content, relevance, delivery mode and rigor as its indicators. After factoring, a total of 12 items were used to elicit data and opinions are presented as in Table 4.4 below
Table 4.4:  Course Design Responses
	Course Design Items
	SD

1
	D

2
	NS

3
	A

4
	SA

5
	Mean

	1. Staff display a sound understanding and up-to-date knowledge of their subject and/or professional practice
	1%

(1)
	9%

(8)
	11%

(10)
	66%

(62)
	14%

(13)
	3.83

	2. The teaching staff administers a variety of appropriately designed learning and teaching activities and assessment methods.
	3%

(3)
	21%

(20)
	19%

(18)
	45%

(42)
	12%

(11)
	3.40

	3. They communicate enthusiasm, and draw on scholarship, research and professional activity to facilitate student learning.
	15%

(14)
	14%

(13)
	22%

(21)
	40%

(38)
	9%

(8)
	3.14

	4. There are always constant reflections of teaching and learning in the name of what went well, what did not go well, critical incidences and strategies for improvement drawn
	19%

(18)
	23%

(22)
	10%

(9)
	43%

(40)
	5%

(5)
	2.19

	5. integration of academic content with rich out-of-classroom experiences
	9%

(8)
	22%

(21)
	26%

(24)
	35%

(33)
	9%

(8)
	3.13

	6. Course objectives are meet students’ expectations
	12%

(11)
	16%

(15)
	26%

(24)
	44%

(41)
	3%

(3)
	3.11

	7. Participate fully in the learning opportunities that are presented to them
	1%

(1)
	11%

(10)
	27%

(25)
	35%

(33)
	27%

(25)
	3.76

	8. Lessons are conducted as planned on the university/departmental timetable
	17%

(16)
	17%

(16)
	12%

(11)
	38%

(36)
	16%

(15)
	3.19

	9. Lessons begin the very week the semester the semester commences
	39%

(37)
	17%

(16)
	18%

(17)
	21%

(20)
	4%

(4)
	2.34

	10. Lecturers provide relevant reading materials
	10%

(9)
	22%

(21)
	16%

(15)
	39%

(37)
	13%

(12)
	3.23

	11. Technology is used to support teaching and learning of the given content (power point, slides, projector, videos, photos etc.)
	14%

(13)
	23%

(22)
	14%

(13)
	42%

(39)
	7%

(7)
	3.05

	12. Lecturer are able to face rapidly changing demands, which require a new set of competences and call for new approaches to teaching and learning.
	11%

(10)
	20%

(19)
	21%

(20)
	44%

(41)
	4%

(4)
	3.11


Source: Primary Data
Questions asked about content had the following scores namely a total of 80% of the respondents indicates that staff displayed a sound understanding and up-to-date knowledge of their subject and/or professional practice, and 10% of the respondents were not sure. In addition, 57% of the respondents agreed that the teaching staff administered a variety of appropriately designed learning and teaching activities and assessment methods while 19% of the respondents remained non-committal and 24% disagreed respectively. Further still, responses that were obtained about course revealed that 49% of the respondents agreed that they communicated enthusiasm, and drew on scholarship, research and professional activity to facilitate student learning. The above scores suggest that good course materials had been reviewed and used to represent the courses provided at the University. In addition, knowledgeable lecturers were selected to deliver on behalf of the University. In a related response, one top management team member commended “KYU for the online teaching platforms where marks and semester results could be viewed from by students, the new central learning facilities constructed by NORADS funds” (TMT1)

The key findings as extracted from an observation check list revealed that KYU did fairly well in course design except that its process is not closely monitored, supported, evaluated right from students’ entrance, stay and exit. The areas that have suffered most include the teaching environment and assessment. All challenges are in line with what questionnaire captured

Questions were also asked about relevancy as another IV indicator. The responses included a mean value of 2.19 which reveals that there were no constant reflections of teaching and learning in the name of what went well, what did not go well, critical incidences and strategies for improvement drawn which meant that crucial aspects of the course in terms of recap/reflection had not be considered which would affect the quality of teaching and overall visibility of the University. Further findings revealed that many of the respondents (mean value = 3.13) agreed that there was integration of academic content with rich out-of-classroom experiences which mean that a combination of classroom and field experiences had been merged together to develop quality content to better delivery.  The mean value of 3.11 suggests that many respondents agreed that the course objectives met students’ expectations which suggests that delivery in class was in line with the course objectives therefore met the taste and preferences of the learners. 
 A couple of questions were asked about rigor as another IV indicator. The responses obtained included 62% (58) of the respondents who agreed, 27% (25) of the respondents were not sure and 12% of the respondents agreed that students participated fully in the learning opportunities that were presented to them. Further scores included 54% of the respondents who agreed that lessons were conducted as planned on the university/departmental timetable while 12% were undecided and 34% of the respondents disagreed. On the contrary, the mean score of 2.34 reveals those lessons had not begun on the very week that the semester had commenced. First, students shared their experiences with the trainers based on the course units that they were offered however, lessons were over delayed and did not start as scheduled which compromised the quality of teaching and would expose the visibility of the University. 

The mode of delivery was the last IV indicator on which questions were asked. The answers that were obtained included a mean value of 3.23 which revealed that lecturers provided relevant reading materials while the mean score of 3.05 reveals that technology was used to support teaching and learning of the given content and the mean value of 3.11 reveals that lecturer face rapidly changing demands, which required new set of competences and new approaches to teaching and learning. The above responses reveal a great extent of good delivery of reading materials through use of available technology and new approaches which made learners appreciate the learning services thus visibility of HEIs. 
4.4.1.1 Pearson correlation results for course design and visibility of HEI
The Pearson correlation product moment technique was used to determine the relationship between course design and visibility of HEI. The results are presented in Table below.

Table 4.5:  Pearson correlation results for course design 

	
	Course Design
	Visibility of HEI



	Course Design       Pearson Correlation

                               Sig. (2-tailed) 

                               N
	1

94
	 .800**

.000

94

	Visibility of HEI    Pearson Correlation

                               Sig. (2-tailed)

                               N
	.800**

.000

94
	1

94


**. Correlation is significant at the 0.05 level (2-tailed).

The study established that course design had a significant positive relationship (.800**) with visibility of HEI at Kyambogo University and its implication would be that having the right content, that is relevant, using a defined mode and rigor would lead to improvement in visibility of Higher Education Institutions. 
4.4.1.2 Linear regression results for course design and visibility of HEIs

The regression analysis (r2) was used to predict variance that course design and visibility of HEI at KYU. The key findings are shown on the Table 4.6 below
Table 4.6:  Linear regression results for course design 

	                  Model
	R
	R Square
	Adjusted R Square
	Std. Error of the Estimate



	1
	.800a
	.640
	.637
	.44413


a. Predictors: (Constant), course design
The inferential findings based on the results presented above reveal that course design predicted a 64% variance in visibility of HEI at KYU. However, 36% was due to other factors not studied. 
Testing Hypothesis One
Hypothesis one (h1) that: course design significantly influences the visibility of KYU was accepted (hi) and the null was void (h0).

4.4.2 To what extent does learning environment influence on the visibility of KYU?
The study assessed how the learning environment influenced the visibility of KYU. Learning environment was measured using facilities, infrastructures and hygiene from which respondents opinions provided are presented in Table 4.7 below. 
Table 4.7:  Learning Environment Responses

	Learning Environment Items 
	SD

1
	D

2
	NS

3
	A

4
	SA

5
	Mean

	1. The buildings adequate, lecture theatres have projectors installed, air conditioned, toilets are  in good condition, large enough , amplified and furnished
	22%

(21)
	28%

(26)
	20%

(19)
	29%

(27)
	1%

(1)
	2.59

	2. Learning spaces are adequate, well furnished, ventilated,  air conditioned and free from hazardous effect
	22%

(21)
	28%

(26)
	14%

(13)
	32%

(30)
	4%

(4)
	2.68

	3. Faculties, Departments have spacious offices
	17%

(16)
	31%

(29)
	20%

(19)
	29%

(27)
	3%

(3)
	2.70

	4. Building, furniture adjusted to cater for special learning  needs
	19%

(18)
	27%

(25)
	15%

(14)
	38%

(36)
	1%

(1)
	2.76

	5. The university students’ guild is satisfied with the provision of online resources from the library (E- registration, journals; databases; course readings…)
	22%

(21)
	28%

(25)
	25%

(24)
	25%

(24)
	0%

(0)
	2.54

	6. There are sufficient computers, projectors
	29%

(27)
	30%

(28)
	11%

(10)
	28%

(26)
	3%

(3)
	2.47

	7. Secretarial and photocopying services within students reach
	18%

(17)
	35%

(33)
	7%

(7)
	27%

(25)
	13%

(12)
	2.81

	8. Departmental equipment are provided, up to date/ working/ in good condition
	14%

(13)
	44%

(41)
	16%

(15)
	22%

(21)
	4%

(4)
	2.60

	9. Lecture rooms, offices, latrines, toilets are constantly maintained, replaced and cleaned by responsible officers, proper disposal of wastes.
	36%

(34)
	30%

(28)
	10%

(9)
	22%

(21)
	2%

(2)
	2.24

	10. There is adequate supply of sanitary facilities, detergents, toilet tissues and constant monitoring of it process.
	30%

(28)
	39%

(37)
	16%

(15)
	13%

(12)
	2%

(2)
	2.18


Source: Primary Data

Infrastructure was the first learning environment indicator that was measured using a couple of questions. These questions were answered as follows; a mean value of 2.59 reveals that majority of the respondents disagreed that KYU buildings, lecture theatres, air conditioning, seats, toilets etc. were in good condition, large enough, amplified and furnished while a mean score of 2.68 reveals that majority of the respondents indicated that KYU learning spaces was not adequate, furniture too few, structures with asbestos that cause health problems still used as classes, well furnished, ventilated, air conditioned; a mean value of 2.70 reveals that KYU faculties, departments did not have spacious offices and a mean value of 2.76 reveals that building, furniture were not adjusted to cater for special learning needs. The majority disagreed respondents rated the facilities of KYU as inadequate. Facilities do not match with the existing population of over 20,000. Libraries are small and congested, most lectures presented on chalkboard, flip charts but very few projectors. Lecture   theatres hardly have projectors mounted to allow PowerPoint presentation space. Limited computers rated at secretarial and photocopying services (officer and learner), which compromises the quality of teaching and limits the visibility of HEIs and specifically KYU. Two interviewee extracts were obtained to explain the state of infrastructure available at KYU. One official said: 
“……But was dissatisfied with how hygiene and sanitations is compromising the quality of teaching and   the well-being of the students’ community. You cannot pretend that there is effective teaching in an environment where there were serious mismatch of facilities like furniture, latrines and toilets.” (G3)
While another said: “Still on hygiene and sanitations, a member from the Association of staff from Kyambogo attributed this to lack of routine maintenance, scraping of the support staff whose roles were to maintain the compound, latrines” (G4)
Facilities another learning environment indicator had interesting scores recorded for instance 50% of the respondents disagreed that the university students’ guild was satisfied with the provision of online resources from the library (E- registration, journals; databases; course readings…) while 25% were unable to give their responses and only 25% agreed. In addition, 59% of the respondents disagreed that there were sufficient computers, projectors despite 31% of the respondents agreeing and 11% of the respondents being non-committal. On the issue of secretarial and photocopying services within students reach also posted a mean score of 2.81 which represented disagreement. Lastly, 58% of the respondents disagreed that departmental equipment were provided, up to date/ working/ in good condition, with 16% of the respondents not sure and 26% of the respondents agreeing. The findings suggest the poor state of facilities at KYU thus a situation that cannot shape the need for quality teaching and a gap to the realization of visibility of HEIs. 

From the observation check list, it was observed that: Customer satisfactions: not well with hygiene, sanitation, most latrines and toilets are filthy and unusable, lack of adequate lecture space, few chairs in the lecture rooms; unlock able class rooms and scraping of some section of non-academic staff

Lastly, hygiene as the last indicator for learning environment (IV) was measured using two questions. These were answered as follows a mean score of 2.24 reveals that majority of the respondents disagreed that lecture rooms, offices were not constantly maintained by responsible officers while the mean score of 2.18 reveals that majority of the respondents disagreed that there was adequate supply of sanitary facilities, detergents, toilet tissues which meant that KYU hygiene was in a very bad for learners and other administrators to use which could compromise the quality of teaching and eventual visibility of HEIs. 

4.4.2.1 Pearson correlation results for Learning Environment and visibility of KYU
The Pearson correlation product moment technique was used to determine the relationship between learning environment and visibility of HEIs. The results are presented in Table below.

Table 4.8:  Pearson correlation results for Learning Environment 
	
	Learning Environment
	Visibility of HEI



	Learning Environment Pearson Correlation

                                     Sig. (2-tailed) 

                                     N
	1

94
	- .618**

.000

94

	Visibility of HEI          Pearson Correlation

                                    Sig. (2-tailed)

                                    N
	- .618**

.000

94
	1

94


**. Correlation is significant at the 0.05 level (2-tailed).

The study established that learning environment had a significant negative relationship (-.618**) with visibility of HEI at Kyambogo University which implied that the current state of facilities, infrastructures and hygiene contracts with the quality of teaching and therefore compromises visibility of HEIs, KYU in particular. 
4.4.2.2 Linear regression results for Learning Environment and KYU
The regression analysis (r2) was used to predict variance that learning environment and visibility of HEI at KYU. The key findings are shown on the Table 4.9 below.

Table 4.9:  Linear regression results for learning environment 

	                  Model
	R
	R Square
	Adjusted R Square
	Std. Error of the Estimate

	1
	-.618a
	-.382
	-.375
	.58227


Predictors: (Constant), Learning Environment. The inferential findings based on the results presented above reveal that learning environment explained no variance in visibility of HEI at KYU. However, it was attributed to other factors not studied. 
Testing Hypothesis Two
Referring to Pearson correlation result on table 4.8 significant at 0.05 levels, the coefficient of determination (r2) value of 0.00 and or (.58227) of the linear regression results recorded which suggests that other factors rather than learning environment contributed to the visibility of HEIs at KYU Therefore, hypothesis one (h1) that the learning environment significantly influences the visibility of KYU was rejected and the null (h0) was accepted

4.4.3 To what extent does assessment influence the visibility of KYU?
Objective three of the study examined how assessment influenced the visibility of KYU. The concept of assessment was measured using formative, summative assessment and feedback. Eleven items were rated and the details are provided in Table 4.10 below
Table 4.10:  Assessment Responses

	Assessment Items 
	SD

1
	D

2
	NS

3
	A

4
	SA

5
	Mean

	1) Lecturers contribute to positive academic, attitudinal, and social outcomes for students such as encouraging regular attendance, on-time graduation, self-efficacy etc.
	6%

(6)
	15%

(14)
	22%

(21)
	41%

(38)
	16%

(15)
	3.45

	2) Students’ evaluation reports are administered after every course unit, module and or semester
	11%

(10)
	28%

(26)
	22%

(21)
	33%

(31)
	6%

(6)
	2.97

	3) There is daily monitoring and assessment of teaching and learning process
	19%

(18)
	23%

(22)
	33%

(30)
	20%

(19)
	5%

(5)
	2.69

	4) Lessons are conducted as planned by the lecturers
	13%

(12)
	25%

(23)
	30%

(28)
	27%

(25)
	6%

(6)
	2.89

	5) The  assessment process enables learners to demonstrate achievement of all the intended learning outcomes
	13%

(12)
	26%

(24)
	23%

(22)
	34%

(32)
	4%

(4)
	2.91

	6) The assessment strategy have an adequate formative function in developing student abilities
	16%

(15)
	43%

(40)
	0%

(0)
	39%

(37)
	2%

(2)
	2.97

	7) The standards achieved by learners meet the minimum expectations for the award, as measured against relevant subject benchmark statements and the qualifications framework
	21%

(20)
	48%

(45)
	13%

(12)
	13%

(12)
	5%

(5)
	3.20

	8) Feedback for all the course units are provided timely
	26%

(24)
	23%

(23)
	10%

(9)
	32%

(30)
	9%

(8)
	2.73

	9) There is timely release of end of semester results  and feedback provided in time contribute in future assignments or exams
	31%

(29)
	20%

(19)
	21%

(20)
	24%

(22)
	4%

(4)
	2.50

	10) Previous semester results displayed for viewing
	26%

(24)
	64%

(60)
	0%

(0)
	6%

(6)
	4%

(4)
	2.84

	11) Testimonials, transcripts and certificates for last graduation  issued
	19%

(18)
	40%

(38)
	0%

(00)
	35%

(32)
	6%

(6)
	2.89


Source: Primary Data

The established mixed responses about formative assessment as an indicator for assessment as a third IV dimension for instance many respondents mean score of 3.45 agreed that lecturers contribute to positive academic, attitudinal, and social outcomes for students such as encouraging regular attendance, on-time promotion to the next grade, on-time graduation, self-efficacy, and cooperative behavior which suggests that the role of lecturers in ensuring the delivery of learning services at KYU was appreciated. On assessment, according a member, “Kyambogo; leverages formative where tests, assignments are administered, the summative assessments come when all students have been got the feedback” (HoD1).

However, more disagreed scores (mean=2.97) were registered when majority of the respondents disagreed that students’ evaluation reports were not administered after every course unit, module and or semester. In addition, the mean score of 2.69 indicates that majority of the respondents were in disagreement that daily monitoring and assessment of teaching and learning process prevailed and a mean score of 2.89 indicates that lessons were conducted as planned by the lecturers. The responses reveal gaps in evaluating lecturers and routine monitoring and assessment of the learning process as well absenteeism of lectures without communicating to the students. These the above pointed at compromised quality of teaching and overall visibility of HEIs, KYU specifically. 

Responses on summative assessment were summed up as follows majority of the respondents 62% disagreed that the assessment process enabled learners to demonstrate achievement of all the intended learning outcomes and 38% of the respondents agreed. Furthermore, 59% of the respondents agreed that the assessment strategy had an adequate formative function in developing student abilities and 41% of the respondents disagreed. The scores reveal that KYU students were still untenable to do all required assessments which suggest gaps in the delivery of quality services by some lectures. The findings can be supported by information obtained from an interviewee who expressed that: “….However, limited supervision of teaching process, poor quality assessment process and feedback not given in time, students do not participate in the evaluation process. There has always been complain of missing marks, and scripts as results students have always retaliated by striking against the practice.” said a lecturer (G3)
Further findings (mean=3.20) revealed that the standards achieved by learners meet the minimum expectations for the award, as measured against relevant subject benchmark statements and the qualifications framework which suggests that some learners could graduate in their respective fields of study and look for employment.

Questions asked about feed-back were answered as follows a mean score of 2.73 reveals that feedback for all the course units was not provided on time; the mean score of 2.59 indicates gaps in the timely release of end of semester results and feedback provided in time contribute in future assignments or exams while a mean score of 2.84 indicates that previous semester results were not displayed for viewing and a mean score of 2.89 reveals delays in the issuing of testimonials, transcripts and certificates for last graduation. These summed up suggest gaps in the provision of feedback or communication in the services provided to the learners which explains loopholes in the quality of teaching and visibility of HEIs and KYU in the context.

To supplement on the above, was a document reviewed where it was highlighted that there is limited progression as seen from the intake of 2015-2017. Many do not graduate partly because of missing or altered results, registration requirements, research issues, disciplinary cases that would make some students be locked out in police especially those lead in the strike (KYU Academic Report, 2017)

4.4.3.1 Pearson correlation results for assessment and visibility of HEIs
The Pearson correlation product moment technique was used to determine the relationship between assessment and visibility of HEI. The results are presented in Table 4.11 below.

Table 4.11:  Pearson correlation results for assessment 

	
	Assessment
	Visibility of HEI



	Assessment         Pearson Correlation

                            Sig. (2-tailed) 

                            N
	1

94
	 .592**

.000

94

	Visibility of HEI Pearson Correlation

                            Sig. (2-tailed)

                            N
	 .592**

.000

94
	1

94


**. Correlation is significant at the 0.05 level (2-tailed).

The study established that assessment had a significant negative/positive relationship (.592**) with visibility of HEI at Kyambogo University and its implication would be that formative, summative assessment and effectively using feedback would improve an Institutions’ visibility. 
4.4.3.2 Linear regression results for assessment and visibility of HEIs
The regression analysis (r2) was used to predict variance that assessment and visibility of HEI at KYU. Key findings are shown on the Table 4.12 below.

Table 4.12:  Linear regression results for assessment 

	             Model
	R
	R2 
	Adjusted R2
	Std. Error of the Estimate

	1
	.592a
	.350
	.343
	.59706


Predictors: (Constant), assessment
The inferential findings based on the results presented on tables 4.10, 4.11, and 4.12 above reveal that assessment explained up to 35% variance in visibility of HEI at KYU On assessment, according a member, “Kyambogo; leverages formative where tests, assignments are administered, the summative assessments come when all students have been given the feedback” (HoD1). However, 65% was attributed to other factors. 
Answering of hypothesis three:
Hypothesis three (h1) that assessment significantly influences the visibility of Higher Education Institutions was accepted (hi) but the null was void (h0)
CHAPTER FIVE

SUMMARY, DISCUSSION, RECOMMENDATIONS AND CONCLUSIONS
5.0 Introduction

Chapter five presents summary of findings, discussion of the findings, conclusions and recommendations. All presented in accordance with the study objectives. In addition are limitations and areas for further research. 

5.1 Summary of the study findings
5.1.1 Course design and the visibility of Higher Education Institutions

The study recorded a positive relationship (0.800**) between course design and visibility of HEIs at KYU and therefore the alternative hypothesis (hi) was upheld. In addition, the study established that course design had a 64% variance on visibility of HEIs at KYU. 

5.1.2 Learning environment and the visibility of Higher Education Institutions

The study established that learning environment was negatively related with visibility of HEIs at KYU. Secondly, the coefficient of determination (r2) value of 0.00 recorded which suggests that other factors rather than learning environment contributes to the visibility of HEIs at KYU. 

5.1.3 Assessment and the visibility of Higher Education Institutions

The study found out that assessment had a positive influence (.592**) on visibility of HEIs at KYU. In addition, the coefficient of determination (r2 square) value 0.35 suggests a 35% variance that assessment had on the visibility of HEIs at KYU. 

5.2 Discussion

5.2.1 Course design and the visibility of Higher Education Institutions

The study findings on course design and visibility of HEIs revealed that a change in course design led to a similar change in visibility of HEIs thus in the context of KYU. This statement concurs with other study findings where for instance students displayed a sound understanding and up-to-date knowledge of their future professions while lectures and other administers ensure that they offer a variety of appropriately designed learning and teaching activities and assessment methods; communicate enthusiasm, research and facilitate student learning; they integrate academic content with rich out-of-classroom experiences; (Webbstock (1999),  they ensure that course objectives meet students’ expectations and ensure that lessons prepared are well conducted as planned based the university/departmental timetable using relevant reading materials and technology. The above said, it can be appreciated that course design in instrumental in ensuring quality of teaching and ensuring visibility of HEI including Kyambogo University.

The above trend of responses is in accordance with a number of scholars for instance Ssentamu (2014) points out that quality of teaching involves course design whose content; is well structured, rigorous, integrated and relevant. Content of high intellectual quality helps students develop stronger critical and creative thinking capabilities (Webbstock, 1999). 
More evidence is provided by Boud. (2009) who asserts that quality of teaching integrates content, courses making clear links among disciplines and bringing forward real life issues. Students must be put in the Centre while focusing on holistic engagement. The above scholarly writings are appreciated because on the ground, it was found to be true. However, a series of lapses or weaknesses were closely observed and recorded with support of the study. These issues were seen to weaken the quality of teaching at KYU and probably compromise the visibility of HEIs specifically KYU.  These were:
The issue of technology being used to support teaching and learning of the given content (power point, slides, projector, videos, photos etc.) raised a lot of stream. Responses elicited indicated that the mode of delivery remained wanting as chalk and chalk boards were the order of the day with the modern trend or innovations in technology and the rate at which they are progressing making one to wonder where KYU is lying. The University has inadequate technology existing and does embrace the latest technology. This is a draw back and an area of concern for the University and the quality of education as a whole.

Another important issue that had more responses was the inability to engage students in developing courses yet they are key beneficiaries and their input is worth considering. This kind of miss match compromises the expected quality of teaching and overall visibility of the Institution.

Further to note, was the expertise of the stakeholders chose to design course development was also questionable. The issue of course content design should be embraced by professions in the same field. Otherwise it was noted that most of the parties involved are not experts in the field of course design which was a disadvantage and a gap that the University has to mitigate.

Lastly, another issue of concern was linked to timely delivery of learning services to the learners. In fact, it was found out that lessons at KYU did not take off as planned that is during the start of the semester however, it commenced about three weeks or a month later which compromises the quality of teaching as learners are exposed to enormous learning pressure coupled with quality of teaching frame work.
5.2.2 Learning environment and the visibility of Higher Education Institutions

According “The Transformational Learning Theory” of Mezirow, (1981, 1994, and 1997) adopted to provide explanations to Quality of Teaching and the Visibility of Higher Education Institutions, “Quality Teaching” should have a very great influence in the learner and affect all parts of HEIs (Clark, 1993). Higher Education practitioners are therefore to establish a supportive campus environment and to build rapport and or dual relationship among the participants (Taylor, 1998).  

To this end therefore, key findings on the learning environment suggested that both variables moved in the positive direction where the learning environment was found hostile to accommodate quality of teaching and visibility of HEIs at KYU. The discrepancies are supported by literature as laid in the second chapter for instance the NCHE Report of 2011 2015a, highlights that higher education’s Institutions including KYU had persistently experienced strikes attributed to hygiene and sanitation (filthy toilets, wastes disposal, untidiness) facilities mismatch, and infrastructure issues e.g. dilapidated lecture rooms, lecturers’ quarters turned into offices, departments, schools of post graduates and lecture rooms to mention. 

Yet on the contrary, Global partnership in Education/World Bank (2015) reports that teaching and the learning environment are conceptualized as availability and condition of educational facilities (libraries, text books, computers, projectors, laboratory equipment, and internet), the infrastructures (well-furnished lecture rooms &offices, washrooms) and routine maintenance required for enhancing teaching and learning. In addition, the report reveals that student learning depends on a complex of influences from the whole teaching-learning environment. This piece of work is contrary to the learning environment that prevails in KYU for instance on the issue of infrastructure, it was noted that KYU despite having much space, KYU possess very old standing structures in terms of building, lecture theatres, offices among others roofed with Asbestos. Therefore, their state of infrastructure jeopardizes quality of teaching to the learners and hence affecting its visibility.
In another context, many unfriendly instances on the facilities were recorded for instance the issue of Internet and others E-resources have remained inadequate for the users. The few office /classroom blocks that are connected were found to be flooded with students and slow connections are experienced. In addition, lecture rooms lacked adequate furniture and little ICT equipment to allow power point presentations in all the lectures taking place at the same time and malfunctioning situations that frustrate learners and thus contributes to the rampant strikes ever affecting the University. This is also explained by the presence of the Armed Forces that are guiding the University premises in a bid to deter strikes. The situation compromises the quality of teaching and eventually visibility of KYU.

KYU University’s hygiene situation is not appealing and the situation is worsened by the absence of hygiene Toilet facilities for both staff and learners. The students defecate on the floors of the toilets, aids like sanitary papers are missing and the situation was made worse by the scrapping off of the compound staff. The twist has seen the University locked its self in legal battles with its former employees and likely to lose millions of tax payers’ money in such battles. Further to note, garbage and other solid waste still litter along the small streets and its old buildings. The compounds are bushy and a breeding ground for parasites that can cause malaria. This kind of mismatch cannot pave way for a good working/learning environment for quality teaching which exposes visibility of the University.

5.2.3 Assessment and the visibility of Higher Education Institutions

Assessment and visibility of HEIs were correlated positively. This said, it was notably established through the multiple responses that if summative assessment, formative assessment and feedback were properly managed visibility of any HEI would be improved. Evidence in favor of the above statement was registered for instance lecturers were found to contribute to positive academic, attitudinal, and social outcomes for students; the standards achieved by learners met their expectations for the award and lessons were delivered though late. Feedback was appreciated and assessments in terms of course works and tests were set and examined accordingly. These trends of positive responses correspond with a number of scholars who were in favor of assessment as leading to visibility. 

An example is Webb, Shavelson and Steedle (2012) who acknowledge that higher education institutions’ overall cycle of student assessment (from the design and declaration of assessment tasks, to the evaluation and reporting of student achievement) should not only guide student approaches to study and provide students with feedback on their progress, but also must determine their readiness to proceed to the next level of study. While Baartman et al., (2007: 114) argue that the whole process should be student-centered, judge their fitness to practice, ultimately protect and guarantee academic standards. 

Despite the above, a number of administrative issues were recorded which suggests gaps in assessment and visibility of HEI: KYU in particular for instance instances of some students only attempting course works without doing tests was evident. The situation contradicts with NCHE which calls for either two tests or test & coursework or course work & course work or test & test to be done by any eligible student. The situation seems to compromise quality of teaching and eventual visibility of HEIs.

Another issue was failure to assess KYU lecturers. Data collected and analyzed revealed that few lecturers were actually assessed by students and in the event, they were not checked against possible teaching weaknesses and other related vices that could be corrected for the better of improving their teaching qualities. This discrepancy exposes the quality of teaching and expected visibility at KYU.

Payment of students at the 11th hour, late registration on the Academic Management Information System (AMIS) system as well as other administrative challenges for instance laziness all crops the delivery of quality services. The existing University policies on registration are compromised as laxity is too much and the end result is gaps in the quality of education services delivered as well as visibility of HEIs.

Lastly, another deficiency recorded was the failure of some lecturers and other administrators to release semester results or probably post the results on the portal on time. The situation is worsened by delays in marking of such assignments and examinations attributed to no less or pay to the lecturer which compromises the quality of teaching and visibility of HEIs.

5.3 Conclusions
Basing on the earlier findings on quality of teaching and visibility of HEIs, conclusions are made in line with the study objectives.

5.3.1 Course design and the visibility of Higher Education Institutions

The study sought to establish the degree in which course design influences the visibility of Higher Education Institutions. The research question answered was to what extent does course design impact on the visibility of Higher Education Institutions?  Therefore, it was concluded that course design has an influence visibility of KYU. The university teaching staffs could appropriately design teaching and learn content coupled with assessment methods for learners. Arouse learners’ interest in acquiring knowledge that they would transfer from classroom experiences to practical field experiences hence their expectations. Lessons that conform to university/departmental timetables; start on time and whose content delivered is quality improve visibility of an Institution. Learners who appreciate and embrace best technological innovations for instance power point, slides, projector among others are bound to excel academically.

5.3.2 Learning environment and the visibility of Higher Education Institutions

The study sought to assess how the learning environment influences the visibility of Higher Education Institutions. Research question two focused on to what extent does learning environment influence on the visibility of Higher Education Institutions? These answered, it can be concluded that learning environment has significant influence on the visibility of HEIs. Having poor infrastructure for instance lecture theatres, offices, learning space among others would deter visibility of HEIs while having facilities for instance toilets, libraries, furniture, offices, parking space and compound among others in bad state compromises quality of teaching and restrict access to Internet and other e-resources for learners deprives them of the right to good education services.

5.3.3 Assessment and the visibility of Higher Education Institutions

The study examined how assessment influenced visibility of Higher Education Institutions. Research question three was to what extent does assessment influence the visibility of Higher Education Institutions? Therefore, it is concluded that assessment has significant influence on the visibility of KYU. The management, lecturers should remain positive and embrace university values and its objectives; evaluating lecturers at every end of course unit would be prioritized while conducting lessons based on lessons plans would simplify learning and conforming to set standards will make learners progress. The effective use of the feedback tool at the time of entry, stay and exit from HEIs would deter delays in releasing course work assignments, examinations results, testimonials, transcripts and certificates among others.
5.3.4 Contribution to knowledge

The academics will use the findings first as source of literature to guide and support their study on areas quality teaching framework, infrastructures, and facilities. the development agenda for the knowledge economy on higher education institutions’’ visibility will be grounded on; the quality of graduates, customer satisfaction, recognition, coherence, service to the community, number of networks and collaborations, progression, progression, capacity to attract support, considering diversity, participation, level of exchange program, citations, completion of tasks, international standing, offerings, and at higher levels of academic administration; hospitable campus climate; having sense of community, collegiality and  respect among others
5.3.5 Implication for the theory

Quality Teaching and Learning should have a very great influence in the learner and affect a great number of things in Higher education institutions, especially those that transform eventually affecting the learner's subsequent experiences (Mezirow, 1981, 1994)
Establish a supportive  campus environment and to build rapport and or dual relationship among the participants. Consider continuous improvement of all parts of higher education institutions
Quality of teaching consider making students see and or practice multiple models of tasks during learning process, promote self-efficacy, make students have access to tutoring and mentoring during the time of stay and exit in Higher Education Institution.  

Teaching and learning should focus on behavioral, environmental and personal factors. Bandura, (1977) Higher Education Institution; establish an environment that has characteristic culture of spirit of excellence, multifaceted programs, designs the curriculum that engages, relevant; equip young people with the values, insights and skills to lead their own lives, model appropriate behavior and motivate for the benefit of the society.
5.3.6 Implication for policy and practice
Basing on the findings, this report should guide the higher education policy makers and implementers in ensuring that quality of teaching is centered on e development of course design as underpinned by adequate content, relevant, integrated content, making its process rigorous. The reforms should also consider making students participate in assessment and evaluations of institutional performance right from time of admission, stay and exit. There should be deliberate move to reconstruct and or rehabilitate HEIs infrastructures and facilities such that our graduates demonstrate high level of knowledge, skills and competence. They also consider improving on the learning environment that promotes self-studies, research wherever they would be working.
5.4 Recommendations of the study

The key findings revealed that KYU did fairly well in course design except that its process is not closely monitored, supported, evaluated right from students’ entrance, stay and exit. The areas that have suffered most include the teaching environment and assessment. All challenges are in line with what the research instruments captured. From the conclusions presented above, the study makes the following recommendations to strengthen quality of teaching process to improve visibility of HEIs globally
5.4.1 Course design and the visibility of KYU
Because the finding revealed that lecturer face rapidly changing demands, which required new set of competences and new approaches to teaching and learning among others;
1) KYU management with support from its ICT and planning departments’ need to budget for the purchase and installation of latest teaching technologies (teaching aids e.g., projectors, laps, audio systems among others) to facilitate quality teaching. This will improve KYU’s visibility.

2) It is also important that the academic registrar, quality assurance head, Faculty Deans with support from its top Management constantly ensure that lessons are conducted as planned as soon as the semester begins. Quality of teaching process should be closely monitored and evaluated, reported and actions taken to enhance KYU visibility. 

3) The office of the DVCs should organize and conduct tailored made course development trainings for its entire lecturers with the intent to enhance their knowledge, skills and expertise in course design. Consider reviewing of courses to make them more competitive, comparable, transferable and customer focused globally
5.4.2 Learning environment and the visibility of Higher Education Institutions

Learning environment recommendations include:
1. The University should make concerted effort in lobbying for more foreign funding and allocate such funds towards developing its infrastructure for instance construction of more of better offices and modern lecture rooms and theatres to  replacing classes with asbestos to much the existing population and also to accommodate the masters and PhDs programs which hardly have lecture space

2. In order to respond to facility issues that have compromised the quality teaching, KYU should leverage internet service provisions, telecommunications equipment and services, information technology equipment and services (projectors and power point presentation) media and broadcasting, expand libraries and documentation centers, introduce commercial information providers at the institution, continuously upgrade network-based information services, and other related information and communication activities that should in a long run enhance it visibility nationally, regionally and globally. It should ensure that the existing facilities like furniture match the existing population
3. In order to respond to hygiene issues, Kyambogo university management with support from its Procurement and disposal unit department to fasten the procurement process to outsource its cleaning services (compound). A system that will ensure constant cleaning and maintenance of toilets, latrines, lecture rooms, compounds be upheld for customers satisfaction and better recognitions
5.4.3 Assessment and the visibility of Higher Education Institutions

The assessment recommendations included:

1) Kyambogo university particularly the Academic Registrar’s and Quality Assurance Offices develop the quality of teaching tracking tool(s) for implementation of quality teaching framework and ensure that students are involved in the monitoring and reporting quality teaching processes
2) University management should emphasize compliance with University rules and regulation for all including multifaceted quality of teaching benchmarks. This will improve the quality of teaching and visibility of Kyambogo University.

3) The study recommends that KYU administration use disciplinary action against lecturers who violate University rules and regulations when they fail to deliver on time. This will deter the acts of absenteeism of lecturers at the start of semester hence improving quality of teaching.

5.5 Limitations of the study

The researcher encountered some limitations during the study some of which are laid below: Access to secondary information especially when it came to interviewing. Some of the respondents found it tricky to give quality of teaching information (confidential/sensitive) to a researcher with some waiting till late in the evening to provide such information which affected the vast information that the researcher had planned to elicit especially using interviews however after repeated calls information though time was up for gathering the instruments. 

In addition, the study was limited to quality of teaching (course design, learning environment and assessment) and visibility of HEIs yet it can be noted that several restructuring dimension still prevail in this context therefore study findings could not easily be generalized that quality of teaching influences the visibility of HEIs.

5.5 Areas for further study

This study focused on quality of teaching and visibility of KYU. Future research should investigate the following; “Quality of teaching and visibility of public universities in Uganda”, and “Quality of teaching and students’ academic performance in public universities in Uganda”
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Appendix 1.1 QUESTIONNAIRES
Research Questionnaire to be completed by students

Assessing the influence of Quality Teaching and Learning on Visibility of Higher Education Institutions in Uganda

Introduction:

Your participation in completing this questionnaire will provide higher education institutions with a basis for further enhancing the quality of teaching and learning hence their visibility.
This research is therefore, gathering the data on your perception on content, environment and assessment in relations to what the institution offers. So, kindly give your opinion and or experience about the institution under study
Instructions 
Institution: ---------------------------------------------Date-----------------------------------------------------

Name of Respondent--------------------------------------------------Age -------------------------------------

Faculty---------------------------Department --------------------------Program-----------------------------

Year of Study------------------------------Subject(s) ----------------------------------------------------------

Post: ----------------------------------------------------------------------------------------------------------------

Male (
Female (
a. I am: a student      (     if student then state year of study -----------------------------------------

b. Lecturer            (          number years spent in the institution-------------------------------------

c. Qualification (for lecturers and heads of department only)-----------------------------------------

d. Others (specify.)          ----------------------------------------------------------------------------------

SECTION A: Assess or Rate Your Institution In Terms Of the Extent to Which It Provides Quality Teaching course design (Content, Relevance, Rigor, and Integration) 

Choose by ticking an option that show the extent to which you agree or disagree with the statement

5=Strongly Agree, 4=Agree 3=Not Sure 2=Disagree 1=Strongly Disagree

	Key performance  indicators  
	5
	4
	3
	2
	1

	1. Staff display a sound understanding and up-to-date knowledge of their subject and/or professional practice
	
	
	
	
	

	2. The teaching staff administers a variety of appropriately designed learning and teaching activities and assessment methods.
	
	
	
	
	

	3. They communicate enthusiasm, and draw on scholarship, research and professional activity to facilitate student learning. 
	
	
	
	
	

	4. There are always constant reflections of teaching and learning in the name of what went well, what did not go well, critical incidences and strategies for improvement drawn
	
	
	
	
	

	5. Participate fully in the learning opportunities that are presented to them
	
	
	
	
	

	6. Lessons are conducted as planned on the university/departmental timetable
	
	
	
	
	

	7. Lessons begin the very week the semester the semester commences
	
	
	
	
	

	8. Lecturers provide relevant reading materials
	
	
	
	
	

	9. integration of academic content with rich out-of-classroom experiences
	
	
	
	
	

	10. Technology is used to support teaching and learning of the given content (power point, slides, projector, videos, photos etc.)
	
	
	
	
	

	11. Course objectives are meet students’ expectations
	
	
	
	
	

	12. Lecturer are able to face rapidly changing demands, which require a new set of competences and call for new approaches to teaching and learning.
	
	
	
	
	


In your own opinion, would you say your institution provides teaching and learning content which is detailed, integrated, engaging? Yes(  No( Not Sure(
If yes or no comment-----------------------------------------------------------------------------------------------

Section B: Assess or rate your institution in terms of the extent to which it provides quality teaching and learning environment

5=Strongly Agree, 4=Agree 3=Not Sure 2=Disagree 1=Strongly Disagree

	Key Performance Area
	5
	4
	3
	2
	1

	Infrastructures
	
	
	
	
	

	1. The buildings, lecture theatres, air conditioning, seats, toilets etc. are in good condition, large enough , amplified and furnished
	
	
	
	
	

	2. Learning spaces are adequate, well furnished, ventilated,  air conditioned
	
	
	
	
	

	3. Faculties, Departments have spacious offices
	
	
	
	
	

	4. Building, furniture adjusted to cater for special learning  needs
	
	
	
	
	

	Facilities
	
	
	
	
	

	5. The library resources adequately cover the material needed for our studies 
	
	
	
	
	

	6. The university students’ guild is satisfied with the provision of online resources from the library (E- registration, journals; databases; course readings…) 
	
	
	
	
	

	7. There are sufficient computers, projectors
	
	
	
	
	

	8. Secretarial and photocopying services within students reach
	
	
	
	
	

	9. Departmental equipment are provided, up to date/ working/ in good condition
	
	
	
	
	

	Hygiene and Sanitation
	
	
	
	
	

	10. Lecture rooms, offices, toilets, latrines, compound are constantly maintained by responsible officers
	
	
	
	
	

	11. There is adequate supply of sanitary facilities, detergents, toilet tissues 
	
	
	
	
	

	12. There is constant supervision and monitoring of the above
	
	
	
	
	


Comment on the teaching and learning environment provisions of your institution in regards to;

i. Infrastructures and facilities i.e. are they adequate and of good quality?

a. Are they adequate? Yes(  No( Not Sure(
               If yes or no comment------------------------------------------------------------------------------------Are they of good quality? Yes(  No( Not Sure(
               If yes or no comment-----------------------------------------------------------------------------------

ii. Hygiene and Sanitation i.e. is it routinely maintained, regularly monitored and attended to

a. regularly monitored and attended to 
Yes(  No( Not Sure(
If yes or no comment-----------------------------------------------------------------------------
b. Is it routinely maintained?
                     Yes(  No( Not Sure(
         If yes or no comment-------------------------------------------------------------------------------

SECTION C: Assess or Rate Your Institution In Terms Of the Extent to Which It Provides Quality Assessment and Feedback

	Aspect 
	5 
	4 
	3
	2 
	1

	1. Lecturers contribute to positive academic, attitudinal, and social outcomes for students such as encouraging regular attendance, on-time promotion to the next grade, on-time graduation, self-efficacy, and cooperative behavior. 
	
	
	
	
	

	2. Students’ evaluation reports are administered after every course unit, module and or semester
	
	
	
	
	

	3. Lessons are conducted as planned by the lecturers
	
	
	
	
	

	4. Registrar’s office has strong tracking mechanism for  implementation of quality assurance benchmarks
	
	
	
	
	

	5. The  assessment process enables learners to demonstrate achievement of all the intended learning outcomes
	
	
	
	
	

	6. The assessment strategy have an adequate formative function in developing student abilities
	
	
	
	
	

	7. The standards achieved by learners meet the minimum expectations for the award, as measured against relevant subject benchmark statements and the qualifications framework
	
	
	
	
	

	8. Feedback for all the course units are provided timely 
	
	
	
	
	

	9. There is timely release of end of semester results  and feedback provided in time contribute in future assignments or exams 
	
	
	
	
	

	10. Previous semester results displayed for viewing
	
	
	
	
	

	11. Testimonials, transcripts and certificates for last graduation  issued
	
	
	
	
	


i. Give the mode of assessment in your institution of learning --------------------------------------------------------------------------------------------------------------------------------------------------------

ii. All course unites taught have both assignments and end of unit tests administered and feedback provided before end semester examinations 

iii. Yes(  No( Not Sure(  If yes or no comment------------------------------------------------------------------------------------------------------------------------------------------------------------------------

iv. Do students participate in the evaluation of institutional programs like end of every course unit, module or semester? 

v. Yes(  No( Not Sure( If yes or no comment--------------------------------------------------------If yes or no comment-------------------------------------------------------------------------------------
vi. Semester examinations are timely released and transcripts and certificates issued in time.

Yes(  No( Not Sure(
vii. If yes or no comment--------------------------------------------------------------------------------------
Apendix1.2                              OBSERVATION CHECK LIST

(To be administered by the researcher)
SECTION A: Assessing Institution in terms of the extent to which it provides quality teaching course design (content, relevance, rigor, integration)    Choose by ticking an option that show the extent to which you agree or disagree with the statement

	     Key Performance  Indicators  
	SD
	Dis


	N
	A
	SA

	1. Staff display a sound understanding and up-to-date knowledge of their subject and/or professional practice
	(
	(
	(
	(
	(

	2. The teaching staff administers variety of appropriately designed learning and teaching activities and assessment methods.
	(
	(
	(
	(
	(

	3. They communicate enthusiasm, and draw on scholarship, research and professional activity to facilitate student learning. 
	(
	(
	(
	(
	(

	4. Students are enabled to engage actively in learning
	(
	(
	(
	(
	(

	5. Participate fully in the learning opportunities that are presented to them
	(
	(
	(
	(
	(

	6. Lessons are conducted as planned on the university/departmental timetable
	(
	(
	(
	(
	(

	7. Lecturers present demonstrate knowledge and expertise in the subjects they teach
	(
	(
	(
	(
	(

	8. Lecturers provide relevant reading materials
	(
	(
	(
	(
	(

	9. Students are engaged in lots of group, individual activities
	(
	(
	(
	(
	(

	10. integration of academic content with rich out-of-classroom experiences
	(
	(
	(
	(
	(

	11. Technology is used to support teaching and learning of the given content (power point, slides, projector, videos, photos etc.)
	(
	(
	(
	(
	(

	12. Lecturer are able to face rapidly changing demands, which require a new set of competences and call for new approaches to teaching and learning. E.g. use of other technology
	(
	(
	(
	(
	(


Any other comments---------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------Summery of:

Good practices -------------------------------------------------------------------------------------------------------

Current Gaps ---------------------------------------------------------------------------------------------------------

Recommendation: 
SECTION B: Assessing institution in terms of the extent to which it Provides Quality Teaching and Learning Environment

	Key Performance Area
	SD
	D
	N
	A
	SA

	Infrastructures
	(
	(
	(
	(
	(

	1. The buildings, lecture theatres, air conditioning, seats, toilets etc. are in good condition, large enough , amplified and furnished
	(
	(
	(
	(
	 

	2. Learning spaces are adequate
	(
	(
	(
	(
	(

	3. Faculties, Departments have spacious offices
	(
	(
	(
	(
	(

	4. Building, furniture adjusted to cater for special learning  needs
	(
	(
	(
	(
	(

	Facilities
	(
	(
	(
	(
	(

	1. The library resources adequately cover the material needed for our studies 
	(
	(
	(
	(
	(

	2. The university students’ guild is satisfied with the provision of online resources from the library (E- registration, journals; databases; catalogue, course readings…) 
	(
	(
	(
	(
	(

	3. There are sufficient computers, projectors, 
	(
	(
	(
	(
	(

	4. Secretarial and photocopying services within students reach
	(
	(
	(
	(
	(

	5. Departmental equipment are provided, up to date/ working/ in good condition
	(
	(
	(
	(
	(

	6. Good recreational facilities; television, sports, tennis balls, hand balls, vale ball, basket balls
	(
	(
	(
	(
	(

	Hygiene and Sanitation
	(
	(
	(
	(
	(

	1. Lecture rooms, offices are constantly maintained by responsible officers
	(
	(
	(
	(
	(

	2. There is up-to-date maintenance of the latrines, toilets, halls of residence and wash rooms
	(
	(
	(
	(
	(

	3. Wastes are properly disposed
	(
	(
	(
	(
	(

	4. There is adequate supply of sanitary facilities, detergents, toilet tissues 
	(
	(
	(
	(
	(


Any other comments-------------------------------------------------------------------------------------------------Summery of:

Good practices -------------------------------------------------------------------------------------------------------

Current Gaps ---------------------------------------------------------------------------------------------------------Recommendation: ---------------------------------------------------------------------------------------------------
SECTION C: Assessing the Institution In Terms of the Extent to Which It Provides Quality 

Assessment and Feedback

	Aspect 


	SD
	Disagree
	Neutral
	Agree
	S Agree

	1. There is daily monitoring and assessment of teaching and learning process
	(
	(
	(
	(
	(

	2. Lessons are conducted as planned by the lecturers
	(
	(
	(
	(
	(

	3. Make effective and responsible use of advice, guidance and feedback from formative and summative assessment that is provided during their programme of study
	(
	(
	(
	(
	(

	4. There is strong collaboration among teaching and non-academics, administrators, community, and education professionals to ensure student success, particularly the success of students with special needs and those at high risk for failure
	(
	(
	(
	(
	(

	5. Registrar’s office has strong tracking mechanism for  implementation of quality assurance benchmarks
	(
	(
	(
	(
	(

	6. The  assessment process enable learners to demonstrate achievement of all the intended learning outcomes
	(
	(
	(
	(
	(

	7. There are criteria that enable internal and external examiners to distinguish between different categories of achievements
	(
	(
	(
	(
	(

	8. The assessment strategy have an adequate formative function in developing student abilities
	(
	(
	(
	(
	(

	9. The standards achieved by learners meet the minimum expectations for the award, as measured against relevant subject benchmark statements and the qualifications framework
	(
	(
	(
	(
	(

	10. All course unites taught have assignment both assignments and end of unit tests administered
	(
	(
	(
	(
	(

	11. Feedback for all the course units are provided timely 
	(
	(
	(
	(
	(

	12. There is timely release of end of semester results  and feedback provided in time contribute in future assignments or exams 
	(
	(
	(
	(
	(

	13. Lecturers make effort to provide regular and useful feedback
	(
	(
	(
	(
	(

	14. Results of previous semesters displayed
	(
	(
	(
	(
	(

	15. Testimonials, transcripts and certificates for last graduation being issued
	(
	(
	(
	(
	(


Any other comments-------------------------------------------------------------------------------------------------Summery of:

Good practices -------------------------------------------------------------------------------------------------------

Current Gaps ---------------------------------------------------------------------------------------------------------Recommendation: ---------------------------------------------------------------------------------------------------
END

Appendix 1.3 INTERVIEW GUIDE (for top management, heads of departments, lecturers and student leaders) 

Institution: ---------------------------------------------Date-----------------------------------------------------------

Respondent (initials) -----------Age -------------Qualification (s--------------------------------------------------

Faculty---------------------------Department --------------------------Program------------------------------------

Year of Study (student leaders) ------------------------------Subject(S) ------------------------------------------Post: ---------------------------------------------------------------------------------------------------------------------

Male 
         Female   

I am: a student           Lecturer


Others (specify) -------------------------------------------------------------------------------------------------------

What has gone well in Kyambogo University for the last two academic years in the following areas?

Content -----------------------------------------------------------------------------------------------------------------
Environment------------------------------------------------------------------------------------------------------------
Assessment and Feedback--------------------------------------------------------------------------------------------
What might have not gone well for the last one and or two years of which if it is not handled can affect the performance of Kyambogo University 

Content -----------------------------------------------------------------------------------------------------------------
Environment------------------------------------------------------------------------------------------------------------
Assessment and Feedback--------------------------------------------------------------------------------------------
Could there be challenges affecting the positive image of Kyambogo University to the community within and without?

How best could these challenges be addressed?

---------------------------------------------------------------------------------------------------------------------------

Which are the possible recommendations that should be adapted to improve the quality of teaching and learning?

---------------------------------------------------------------------------------------------------------------------------Thank You for Your Participation and For the Information Given

Appendix 1.4 DOCUMENTARY REVIEW GUIDE

	AREA 
	Comments 
	Suggestions 

	REPORTS:  academic e.g. students evaluation scripts, welfare, awards, teaching scholarships, graduations
	
	

	OFFERINGS/ ACADEMIC PROGRAMS:

Type of /Number courses offered at undergraduate, postgraduates, cert…
	
	

	STAFF LISTS: Number, qualifications, 

Status(full time/part time)
	
	

	STUDENT ENROLLMENT LISTS: Registered male, female in comparisons with previous academic years
	
	

	TEXT BOOKS: Number, quality, relevance
	
	

	UNIVERSITY MAGAZINES: Check for quality related issues
	
	

	UNIVERSITY-COMMUNITY ENGAGEMENTS ( check on  Number and levels), SCHOLARSHIPS, PROGRESSIONS
	
	

	NUMBER OF NET NETWORKS AND COLLABORATIONS
	
	

	MINUTES: ACADEMIC &

STAFF MEETINGS: Check for quality teaching related issues
	
	

	CATALOGUE: Access to dissertations, publications, citations, Quality
	
	

	ATTENDANCE: regularity and time management  by lectures, students, non-academic staff 
	
	

	TIME TABLE: effectiveness
	
	

	ASSESSMENT RECORDS; setting, scores, accessibility
	
	

	SESSION PLANS: content, methods, activities hand written or typed, slides 
	
	

	UNIVERSITY STRATEGIC PLAN; allocation for infrastructure development, repair/renovations of existing facilities, allocation for exchange program, teaching scholarships
	
	


Quality of Teaching


Independent Variable





Course Design


Content


Relevance


Delivery Mode


Rigor





Visibility of Higher Education Institutions


Dependent Variable





Learning Environment


Infrastructures


Facilities


Hygiene








Assessment


Formative Assessment


Summative Assessment


Feed back








Coherence


Web Ranking


Number of Registered Students


Number of Networks & Collaborations


Number of Exchange programs


Teaching Scholarships


Recognition/Awards


Customer Satisfaction


Progression


Number of Community Engagements


Number of Publications
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